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Part I 

Learning to Read with FonixGH 

 

1. What is reading? 
 

Reading is the ability to transfer letters into sounds,  

and blend sounds into words:   

 

Reading =  

letters  sounds  word 

      

Example: 

mat  mmm-ah-tuh   ................       

 

 

Writing (spelling) is the ability to divide a word into 

sounds, and express these sounds in letters:  

 

Writing =  

word  sounds  letters 

 

Example:  

                    mmm-ah-tuh  mat 
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You can learn to read in any language. 

 

Example 1: 

 
You can learn the following letters of the Greek alphabet: 

φ = phi, sound is ‘f’ 

ω = omega, sound is ‘o’ 

Τ = tau, sound is ‘t’ 

Ι = iota, sound is ‘i’ 

α = alpha, sound is ‘a’ 

With this knowledge, you can blend the five sounds and pronounce  

the word Φωτιά as ‘fotia’. 

You can read Greek! 

 

Example 2:  

 
You can learn the following Chinese characters: 

是 sound = ‘shi’ 

的  sound = ‘de’ 

With that, you can blend the two symbols and  

pronounce 是的 as ‘shi de’.   

You can read Chinese! 

 

Two aspects of the examples above: 

1. It is much easier to read the word Φωτιά if you 

know that it means ‘fire’. While you are learning, 

you can create a picture of a fire in your mind. 

Mental pictures are important to learning. If the 

pictures are familiar, they do not distract the 
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attention of the learner.  But if they are not 

familiar, the learner will have to think hard 

about what the picture looks like. Imagine 

creating a mental picture of ‘fotia’ if you don’t 

know what it is! It will be difficult to concentrate 

on reading the word ‘fotia’ at the same time.  

 

2. Consistency makes learning easier. Let us assume that we 

pronounce the symbol 是 in combination with 的 as ‘shi’. 

However, in combination with other characters the sound may 

change to ‘shu’ or ‘sheh’.  How would you be able to remember 

this when you are learning 是 for the first time? We call this the 

phonetic aspect: if a language is more phonetic, it means that the 

sounds are more consistent.  

 

Learning to read is easier when: 

1. The words are familiar to the learner; 

2. The language is phonetic (the sounds are consistent). 
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2. Reading in Ghana  
2.1 English 

Ghana’s official language is English. Most schools in Ghana use 

this language to teach reading. This is because most written text 

is in English. Think about: 

 newspapers, magazines, books, forms 

 obituaries, announcements 

 ATM screens, mobile phone screens , sub-titling on TV  

However, some Ghanaians are not very familiar with the English 

language. This includes young children. They do not know the 

meaning of many English words. It is therefore difficult for them to 

create mental pictures of the words. This distracts them while they 

are learning to read.    

 

Secondly, the English language is not very phonetic: the sounds of 

the letters change often. Look at the following word pairs and 

sound out the bold letters: 

tomato – potato 

kit – kite 

though – great 

ball – father – Jane – was – are -amazing 

How do we expect someone to remember all the different sounds 

when they are learning the letter for the first time? 
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2.2 Akan 

A large number of Ghanaians speak an Akan dialect. For many 

people it is their first language. For Ghanaians from other 

language backgrounds it is often a second language. Many words 

in Akan are also familiar to them. 

 

Akan is largely phonetic, which means the letter sounds are 

consistent. Once a learner has learned the sounds of the letters, it 

is quite easy to blend the sounds into words. The ‘double sounds’ 

like ‘gy’ and ‘hw’ are equally consistent.  

 

English Akan 

Not very phonetic Phonetic 

Not so familiar to many people Familiar to many people 

 

2.3 Learning to read in Mother Tongue 

In many countries, children learn to read in their first language 

(Mother Tongue). They can often read much better and faster 

than children who learn to read in a language that they do not 

speak at home or when they are playing.  Once a child is able to 

read his or her first language, it is not so difficult to learn to read 

a second language like English.  
Source: ‘If you don’t understand, how can you learn?’ Global Education Monitoring Report, 

UNESCO –Policy Paper 24; February 2016  

 

 



__________________________________________________________________ 

6                   

 

3. The FonixGH method 
3.1 Overview 

FonixGH teaches to read: the skill of pronouncing words from a 

set of letters. FonixGH uses Akan words to teach that skill. The 

authors of FonixGH have carefully chosen words and expressions 

from the average vocabulary of multi-lingual Ghanaians. Fifty (50) 

% of the words are similar in Asante, Akuapem and Fante, twenty 

(20)%  are similar in Asante and Akuapem, while the remaining 

30% are Asante.  

 

The Akan alphabet largely overlaps with the English alphabet. 

Learners first learn the twenty-two letters and sounds of the Akan 

alphabet. After that, they learn an additional six letters to 

complete the English alphabet. At this point, learners are able to 

read. They then build up reading fluency through words and 

sentences that are phonetic. This prepares them to read in 

English.  

 

3.2 Characteristics 

The FonixGH method has the following characteristics: 

1. Systematic: the method introduces letters one by one. 

2. Active learning: FonixGH is an activity-based method; 

learners immediately apply concepts through the exercises.   

3. Repetitive practice: exercises facilitate progressive practice 

of concepts to establish them well. 
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4. Learner confidence: the learner does not meet any 

surprises; the method introduces every concept before the 

learner applies it. 

5. Multi-sensory learning: the learner uses different senses 

(hearing, sight, touch) when learning to read. 

6. Inclusiveness: the FonixGH materials are Dyslexia-friendly 

formatted, and exercises facilitate a broad range of learning 

styles and needs. See Part II of this User Guide: Reading 

Difficulties and FonixGH.  

7. Scripted content: teachers can follow the content of the 

FonixGH Activity Books to conduct effective lessons. Part III 

of this User Guide (Step-by-Step Teacher Guide) provides 

guidance.   

 

4. Learning the letters 
A beginning reader needs to learn many things about a letter. For 

example:  

- the name of the letter; 

- the sound of the letter; 

- the capital letter; 

- the sound in combination with particular other letters; 

- the shape of the letter in print, in writing, in block lettering. 

 

To learn the skill of reading, a learner initially only needs to know 

the shapes and the sounds of letters. With the shapes and the 

sounds, they can read words. When someone practices reading 
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for some time it will become an automatic skill and it takes no 

effort to pronounce the words. They will no more need to sound 

out every letter before blending it with other letters. When reading 

has become an automatic skill, the reader can learn other aspects 

of letters. For example, the shapes of capital letters or different 

sound combinations.    

 

Compare this to joining a new football team. Imagine there are 

more than twenty players on the park. Someone takes you to 

every player and informs you about:  

- their name;   

- their age; 

- where they live; 

- their favourite food; 

- their strengths and weaknesses in the game.  

You certainly will not be able to remember all that! For playing a 

game of football, all you need to know are the numbers and 

positions of the players. The rest you can learn later, when you 

are used to playing football together. So it is with reading: first 

learn to ‘play’ with the letters, and then learn everything else there 

is to learn about them!  

 

Learning to read: 

1. Learn the shape and the sound of each letter 

2. Practice blending letters into words 

3. Learn other aspects of the letters 



__________________________________________________________________ 

9                   

 

5. Writing and FonixGH 
5.1 Functional writing and good handwriting 

A beginning reader also needs to learn how to write. Writing is a 

progressive skill. A learner starts from reproducing the letter 

shapes on paper, usually according to a printed example. This is 

functional writing. After that, the learner develops good 

handwriting to write fluently and with ease.  

FonixGH teaches functional writing: forming the 

letter shapes on paper. This is part of the 

familiarisation process with the shapes of the 

letters. FonixGH does not teach good 

handwriting. Teachers need to teach this skill 

through other lessons.  

 

5.2 Learners with difficulties in writing 

Some learners may experience severe difficulties in handwriting. 

They should learn the letters and their sounds through different 

means, for example with the help of letter cards. Their writing 

problems should not delay their progress in reading. Teachers 

should give them separate remedial help for their handwriting 

difficulties.  

 

 

 

 



__________________________________________________________________ 

10                   

 

6. FonixGH learners  
The FonixGH method facilitates the learning-to-read process for 

different groups of learners. The design of the different editions 

meets the learning needs of these groups.  

1. Activity Books 

The Activity Books match the Ghanaian basic school curriculum 

and are for first-time learners, usually young children. The Activity 

Books teach:  

- Letters & Sounds 1 and 2: reading short words 

- Reading Words & Sentences 1 and 2: reading longer words and 

sentences 

2. Remedial Edition 

The Remedial Edition is for older children who have reading 

difficulties. It is also for adult learners who want to learn to read or 

improve their reading skills. The Remedial Edition teaches letters 

(sounds) and strategies to read words and sentences. The step-by-

step approach enables educators to skip or expand each stage 

according to the needs of the individual learner.  
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Part II  

Reading Difficulties and FonixGH 

 

1. Reading difficulties 
Many children and adults in Ghana experience reading 

difficulties. Children in all grades of basic education fail to read, 

or read below their grade level. Examination results reflect this 

reality. Many adults are also not able to read fluently, even when 

they have had access to education. 

Specific Learning Difficulties are a likely cause for many reading 

problems. In Ghana, Specific Learning Difficulties are not yet fully 

recognised as disabilities. Schools generally do not provide 

adequate help for affected children. In other countries about 10% 

of people have one or more Specific Learning Difficulties. There 

are no statistics for Ghana but the situation is likely similar.  

 

2. What are Specific Learning Difficulties? 
 A Specific Learning Difficulty is a difficulty in one area of 

learning, for example reading or maths.  

 A child with a Specific Learning Difficulty may have no problems 

in other areas. For example, a child with a reading difficulty 

may do well in mathematics. 

 Specific Learning Difficulties are different in every individual. 
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 A person with a Specific Learning Difficulty has average or even 

high intelligence. 

 Specific Learning Difficulties are different from over-all learning 

difficulties (intellectual disability). Intellectual disability means a 

person has low intelligence and less-developed general skills.  

 

3. Specific Learning Difficulties and reading 
Some Specific Learning Difficulties affect a person’s ability to 

read: 

 Dyslexia and Irlen Syndrome interfere with reading 

processes in the mind.  

 Attention Deficit Hyperactivity Disorder (ADHD) affects 

concentration and attention.   

 Dyspraxia makes it difficult to organise the learning process 

and can affect writing abilities.  

The following sections discuss these disabilities in more detail. 

  

4. Dyslexia  

Dyslexia: difficulty in reading, writing and spelling.  
Dyslexia usually becomes manifest when a child is learning to 

read and falls behind the rest of the class.  

Typical signs include:  

- The child keeps confusing letters that look similar: for example 
m-w, b-d, n-u; 
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- The child keeps confusing sounds that seem similar: for example 
‘v’, ‘f’ and ‘th’; 

- The child reads slowly and finds it 
difficult to scan words;  

- The child keeps reversing words like 
‘was’ –‘saw’;  

- The child spells the same word 
differently even on the same page. 

  
It is important to recognise Dyslexia at an early stage. When a child 

receives help early, he or she will learn to read better. It may 

however take many years before a child with Dyslexia learns to read 

fluently. Reading is likely to be difficult throughout life.  

 
Here are things you can do to help:  
- Teach the child the shape of the letters by using different 

techniques: writing in the sand, in the air, with the body, with 

chalk, on paper; 

- Teach the child the sounds of 

the letters of the alphabet 

instead of the names; 

- When teaching to read, show 

the word (seeing), say the 

word (hearing) and let the 

child trace the word (feeling). 

- Never ask the child to read aloud in class; 

- Do not compare the child to other children;  
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- Don’t let the child read text that is in different colours or capital 

letters, as they are difficult to read.  

 
Children with Dyslexia need to learn the letters and sounds in a 

systematic way. The phonics method often works well. FonixGH is 

designed to be helpful for children and adults with Dyslexia. It uses 

the phonics method and implements the practices listed above 

through the exercises. The FonixGH font, formatting and page 

design are Dyslexia friendly.   

 

5. Irlen Syndrome 

Irlen Syndrome: visual perception disorder  
A child with Irlen Syndrome can see normal, but finds that words on 

a page seem to move, flicker, slip off or move in and out of focus. A 

text may look to them like this: 

 

This is because of the way the brain processes the information seen 

by the eyes. Children with Irlen Syndrome find it therefore difficult to 

read. It requires a lot of effort to read, and this often gives them 

headaches.  
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Children with Irlen Syndrome are also affected by bright lights and 

strong colour contrasts.  They cannot judge distance or space well. 

 

What to do: 

Let children who have this problem not read directly under very 

bright lights. Coloured overlays or glasses can solve the problem, 

but it requires a specialist to determine the correct tint.  It is 

therefore important to seek specialist help when a child complains 

that the text on a page seems to move. Be also alert when a child 

complains about headache after he or she has been reading.  

 

FonixGH provides grey background to exercises to reduce the colour 

contrast. 

 

6. Attention Deficit Hyperactivity Disorder (ADHD) 

Attention Deficit Hyperactivity Disorder (ADHD): in-

attention, impulsivity and hyperactivity 

Children with this difficulty: 

o are easily distracted; 

o find it difficult to pay attention; 

o act without thinking; 

o find it difficult to sit still; 

o are very playful; 

o are disorganised and impatient; 

o answer before a question is complete; 
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o often interrupt others. 

‘Hyperactivity’ means the child is always active, moving and talking.  

Children with ADHD often benefit more from ‘learning through 

doing’ than from ‘learning through listening’. Their attention span 

is usually very short and they have difficulty staying focused on a 

task. 

 

Teachers and parents can do the following to help children with 

ADHD learn:  

- Let the child sit near the teacher’s desk 

to minimise distractions; 

- Set and maintain a clear timetable for 

activities; 

- Give one instruction at a time;  

- Maintain eye contact when giving the instruction; 

- Provide a place for homework without distractions: for example 

not close to a TV or fan, and not in front of a window; 

- Let a hyperactive child play sports.  

- Let the child take less soft drinks, chocolate and food with 

artificial colour; 

- Be very patient! 

 

FonixGH is an active learning method that meets the needs of 

learners with attention and concentration problems. All concepts 

are directly applied in exercises that are generally brief and easy to 
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oversee. This enables educators to adapt the learning pace and 

rhythm to the individual needs of a child.  

 

7. Dyspraxia 

Dyspraxia: difficulty with movement and coordination 

Children with this difficulty have coordination problems and motor 

difficulties. They are often called ‘clumsy’. 

They: 
o Often trip over or walk against objects or people; 

o Often spill or drop things; 

o Have difficulty with practical tasks like dressing, tying a 

shoe lace or sweeping; 

o Often scatter and forget their belongings.         

 

A child with Dyspraxia is often disorganised and forgetful. This 

affects the learning process. Even though the child is able to learn 

well, their inability to organise and oversee their immediate 

environment prevents them from learning effectively. 

 

Children with Dyspraxia are helped by:  

- Establishing consistent routines and schedules to help the child 

keep track of what he/she has to do;  

- Practicing tasks like tying a shoe lace at home; if the child finds 

it difficult, let them wear shoes without shoe laces to school 

(sandals, shoes with Velcro); 
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- Allowing extra time for assignments and activities; 

- Using cards or checklists to remember which items to put in the 

school bag.  

 

FonixGH is systematic, the exercises are often repetitive and 

predictable and have pictograms in the margin. This makes it easier 

for children to stay on track and know what they have to do.  

Teachers should remediate handwriting problems related to 

Dyspraxia separate from the learning-to-read process. They should 

draft a separate plan to help the child with the handwriting 

problems while he or she continues to learn to read. See Part III 

Step-by-step Teaching Guide.  

 

8. Other Specific Learning Difficulties 
There are more classified Specific Learning Difficulties that affect 

different areas of learning. The next section outlines a few.  

 

Dyscalculia: difficulty in mathematics 

A child with this difficulty may  
o Not be able to do basic addition, subtraction, multiplication 

and division; 

o Have difficulty learning the concept of time; 

o Have difficulty understanding directions; 

o Have difficulty with financial organisation 
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Teachers and parents can help children with Dyscalculia by: 

- Using practical examples to explain math concepts; 

- Teaching numbers by matching the number and the quantity it 

represents. 

- Using pictures when teaching numbers; 

 

Autism: difficulty in communicating with and relating to 

other people 

Children with Autism may: 

- Lack interest in other people; 

- Not  like change;  

- Have difficulty learning to talk / talk late; 

- Like to do things always the same way;  

- Like to play alone; 

- Not use or understand gestures; 

- Seem to live in their own world. 

 

To help children with Autism, parents and teachers can:  

o Use clear routines and rituals; 

o Use pictures/drawings of activities to be done so that the 

child can see what comes next; 

o Use rehearsals and repetition when giving instructions; 

o Inform the child ahead of time of any change; 

o If possible, give them lead roles to improve interpersonal 

skills. 
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9. Inclusive Education  
Children with disabilities, including those with learning difficulties, 

have the right to: 

- quality education  

- in their own community  

- on an equal basis with other children.  

This is what the UN Convention on the Rights of Persons with 

Disabilities (CRPD) says. Ghana has signed and ratified this 

Convention. It means that mainstream schools in Ghana should 

provide help to children who have different learning needs. Every 

child should be included in education. Ghana has since 2016 a 

policy to make Inclusive Education official.  

 

FonixGH aims to facilitate Inclusive Education by enabling schools 

to teach reading in a way that helps children with varied learning 

needs. Other methods for learning to read often leave children with 

Specific Learning Difficulties like Dyslexia behind. Teachers may not 

be able to identify a child’s exact problem because these methods 

do not allow insight in children’s specific skills and abilities. With 

FonixGH, teachers have more insight in what a child is able to do 

and where problems occur. Part III of this User Guide provides 

guidance on what to observe when teaching children with varied 

learning needs.  
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Part III  

FonixGH Step-by-step Teaching Guide 
 

1. Overview and Phonemic Awareness 
FonixGH teaches each letter through the following steps: 

1. Becoming familiar with the letter Learning the sound and the 

shape; learning to identify the 

letter. 

2. Practically using the letter Reading short words, matching 

letter and sound, filling in 

missing sounds, writing short 

words. 

 

Phonemic awareness 

Words are made of sounds. The ability to ‘hear’ the sounds in a 

word and work with them is called phonemic awareness. Learners 

need phonemic awareness in order to read.  

 

Teachers can help learners who cannot yet identify sound 

segments. They can use the ‘Key words’ and do the following 

activities before attending to the letter-sounds: 

 Activity Example 

1. Divide the word in 

sound segments 

a-te-na: ah-teh-nah 

2. Count the sound 

segments 

a-te-na = 3 sound segments 
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3. Identify the first 

sound 

atena – first sound is ‘ah’ 

4. Identify the last 

sound segment 

atena – last sound is ‘nah’ 

5.  Add a sound at the 

beginning 

b (buh) + atena = ‘batena’ 

k (kuh) + atena = ‘katena’ 

6. Add a sound at the 

end of the word 

atena + t (tuh) = ‘atenat’ 

atena + s (sss) = ‘atenas’ 

7. Clap with every 

sound segment 

a (clap) – te (clap) – na (clap) 

 

Teaching a letter – recommended schedule: 

Lesson 1 Key word, making the letter, tracing with finger 

Lesson 2 Tracing with finger, tracing with pencil /pen, 

identification 

Lesson 3 Writing, first sound, reading short words 

Lesson 4 Reading short words, rest of the exercises 

 

Pictograms 

Teach the learners the meaning of the pictograms in the margin. 

For example: this pictogram means ‘read’.  

 
On the following pages you find a step-by-step teaching guide for 

each section.  
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2. Key word  
 

Purpose 
To introduce a new letter sound & to recap sounds 
that the learner learned before.  

 

Do:  
1. Let the learner name the picture 
2. Repeat the word 
3. Let the learner point at the sounds 
they know and say them 
4. Let the learner point at the new letter 
5. Say the sound 
6. Let the learner repeat the new sound 
five times 
7. Say ‘well done!’ to the learner 

 

Observe: If No: 
1. Can the learner remember the 
key word with the help of the 
picture? 

Keep repeating the key word.  

2. Is the learner able to say the 
sounds that he / she learned 
previously? 

Recap the sounds and repeat previous 
lesson(s). Let the learner relate the 
sound to a word / object they know.  

3. Is the learner able to pronounce 
the sound? 

Practice saying the sound with the help 
of words that start with that sound. Let 
the learner relate the sound to a word / 
object they know. 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes:  
2.1 You can listen to the sounds of the letters on [link to online sound file] 
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3. Making the letter 
 

Purpose 
To learn the letter in a multi-sensory way: the learner 
touches (feels) the shape, sees the shape and hears the 
sound.  

 

Do: 
1. Make sure each learner has enough 
small sticks 
2. Let the learner say the sound 
3. Let the learner make the letter with 
the sticks 
4. Repeat the sound 

 
Observe: If No: 
1. Can the learner hold the sticks well 
with their fingers? 

Practice picking up small objects. Try 
using bigger sticks for this exercise. 

2. Can the learner place the sticks in 
the correct position? 

Practice moving small objects around 
and placing them in different 
positions. 

3. Is the learner able to make the 
letter according to the example in the 
book? 

Help the learner to focus at one stick 
at the time and placing it correctly.  

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
3.1 For this exercise, used match sticks could be used. Don’t  use new match 
sticks because of the danger of fire! You can also use pieces of a broom.  
3.2 Instead of sticks, you can also use: stones, bottle tops, rope or 
construction toys like Lego.  
3.3 You can also: let the learner use scissors to cut the shape of the letter out 
of a piece of paper. 



__________________________________________________________________ 

25                   

 

 4. Tracing with the finger tip 
 

Purpose 
To learn the shape of the letter by writing it with their 
finger tip (touch). 

 

Do: 
1. Let the learner place their finger on 
the start dot 
2. Let the learner follow the arrows and 
‘write’ the letter with their fingertip 
3. Repeat this at least five times 
4. Let the learner make the hand 
movement on their table top 
5. Let the learner say the sound 

 

Observe: If No: 
1. Can the learner control the 
movements of their hand well? 

Write the letter big on a sheet of 
paper / slate and let the learner 
practice the movement; reduce the 
size as the learner progresses 

2. After practicing, can the learner 
make the hand movement without 
the help of the arrows? 

Keep practicing; provide a paper / 
slate with only a few dots to guide 
the hand movement 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
4.1 Learners should learn ‘continuous writing’; this means that while writing 
a letter, the pen is not lifted from the paper. This helps learners who may 
have Dyslexia or similar learning difficulties.  
4.2 You can also: 
- Let learners write the letter in the air with their hands 
- Let learners write the letter in (clean) sand 
- Let learners write the letter with their fingertip on the skin of their arm 
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5. Tracing with pencil / pen 
 

Purpose 
To learn the shape of the letter by writing it with a 
pencil or pen. 

 

Do: 
1. Recap the sound 
2. Let the learner repeat the hand 
movement from the finger-tracing 
exercise 
3. Guide the learner to place the tip of 
their pencil / pen on the start dot 
4. Let the learner trace all the letters  
5. Let the learner say the sound 

 

Observe: If No: 
1. Can the learner control the pencil / 
pen well? 

Do additional exercises to improve 
pencil-grip (eg with chalk on slate).  

2. Does the learner write the letter 
according to the movement they 
learned? 

Repeat the finger-tracing exercise 
until the hand movement is well 
established. Give additional pencil-
tracing exercises. 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
5.1 This exercise does not seek to develop learners’ handwriting. More 
practice is needed to acquire good handwriting skills, but this falls outside the 
scope of the FonixGH method.  
5.2 Allow learners who have difficulty in writing to move on with the next 
exercises in this book; in the meantime: 
 1. Give additional exercises to practice writing (see above) 

2. Ensure that difficulties in writing do not prevent the learner from 
learning to read. 
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6. Identifying the letter 
 

Purpose To recognise the shape of the letter among other letters 
 

Do: 
1. Recap the sound 
2. Box: guide the learner to circle the 
letter they are learning 
3. Let the learner repeat the sound 
4. Text: guide the learner to start from 
the arrow and go line-by-line from left to 
right, and circle the letter they are 
learning; end at the dot.  

 

Observe: If No: 
1. Can the learner identify all letters 
they should circle? 

Let the learner do the exercise again 
and look for the remaining letters  

2. Does the learner circle only the 
letter they are learning? 

Go over the exercise together with 
the learner; let them point at the 
letter in any book or magazine.  

3. Can the learner distinguish ‘d’, ‘b’, 
‘p’ and ‘q’, / ‘u’ and ‘n’ / ‘m’ and ‘w’/ 
‘f’ and ’t’?  

Recap the shapes of the letters they 
confuse; give exercises to establish 
sound + shape well. If problems 
persist, refer for specialist assessment 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
6.1 Confusing letters that look similar (like ‘d’ and ‘b’) is a typical sign of 
Dyslexia or related disorder; if a learner keeps confusing letters while other 
children in the same group have learned to distinguish them, please refer for 
specialist assessment and help.  
6.2 Keep in mind that learners may have a visual impairment. Refer for eye 
test when suspected. 
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7. Writing 

Purpose To establish the shape of the letter by writing it. 

 

Do: 
1. Recap the sound 
2. Let the learner trace the sample in 
the first box 
3. Let the learner write the letter in the 
other boxes 
4. Let the learner say the sound 

 

 

Observe: If No: 
1. Can the learner control the pencil / 
pen well? 

Do additional exercises to improve 
pencil-grip (eg with chalk on slate).  

2. Does the learner write the letter 
according to the continuous 
movement they learned? 

Repeat the finger-tracing exercise 
until the hand movement is well 
established. Give additional pencil-
tracing exercises. 

3. Does the learner place the letter 
on the base-line? 

Give additional exercises to practice. 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
7.1 This exercise does not seek to develop learners’ handwriting. See note 4.1  

7.2 Allow learners who have difficulty in writing to move on with the next 
exercises in this book; in the meantime: 
 1. Give additional exercises to practice writing 

2. Ensure that difficulties in writing do not prevent the learner from 
learning to read. 
3. If writing problems persist, refer for specialist assessment. 
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8. Listening to the first sound of words 
 

Purpose 
To develop phonological awareness by identifying 
sounds in words. 

 

Do: 
1. Recap the sound of the letter 
2. Let the learner name the first picture 
3. Let the learner mention the first 
sound (or last/other sound as indicated) 
4. Let the learner ‘discover’ that this is 
the sound they are learning 
5. Do this with all pictures 

 

Observe: If No: 
1. Can the learner ‘hear’ the sound 
within the word? 

Go back to the Key Word and 
practice breaking the word in sounds. 
Practice ‘hearing sounds’ with other 
words.  

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
8.1 Phonological awareness is the ability to recognise that words are made 
up of individual sounds. For example: ta = /tuh/ and /ah/. 
8.2 Phonological awareness is necessary for reading; if a learner cannot 
recognise individual sounds within a word, he or she will have difficulty 
decoding words (spelling, reading). 
8.3 Keep in mind that learners who demonstrate problems with ‘hearing 
sounds’ may have a hearing impairment. Refer for hearing test when you 
suspect this.  
8.4 For some letters the last sound or a middle sound of words is used in this 
exercise; this is because no suitable words in Twi could be found which start 
with the sound.  
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9. Reading short words 
 

Purpose To learn to read short, phonetic words 

 

Do: 
1. Let the learner say the individual 
sounds of the first word 
2. Let the learner ‘blend’ the sounds 
and say the word; repeat several times 
3. Do this for every word 
4. Cover the pictures and repeat the 
exercise 
5. English section: let the learner say the 
sounds and blend the words 
6. Go over words that rhyme (dot-not) or 
are have similar sounds (sit –sat) and let 
the learner analyse the sound patterns 

 

Observe: If No: 
1. Can the learner still remember the 
sounds that were learned before? 

Recap the sounds that are forgotten 
with the help of the Key Words.  

2. Can the learner ‘hear’ the sounds 
within the words? 

Go back to Key Word and practice 
breaking the word in sounds. Practice 
‘hearing sounds’ with other words.  

3. Can the learner blend the sounds 
into words? 

Let the learner go back to the sounds 
and start blending again.  

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
9.1 When in doubt whether a learner can actually read, write the words on 

paper or blackboard without pictures, and ask the learner to read them. 
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10. Matching 
 

Purpose 
To develop phonological awareness through identifying 
sounds within words 

 

Do: 
1. Let the learner name the five pictures 
2. Let the learner say the five sounds 
3. Guide the learner to draw a line from 
the picture to the correct first sound 
4. Do this for all the pictures 
5. Do the same for the last sound 

 
 
 
Observe: If No: 
1. Can the learner still remember the 
sounds that were learned? 

Recap the sounds that are forgotten 
with the help of the Key Words.  

2. Can the learner ‘hear’ the first / 
last sounds of the words? 

Go back to Key Word and practice 
breaking words in sounds. Practice 
‘hearing sounds’ with other words.  

3. Can the learner draw lines? Test verbally if the learner is able to 
match the picture and the sound. Let 
the learner trace a line with their 
finger. Follow the recommendations 
in section 4. Tracing with pencil / 
pen. 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
10.1 As learners progress with FonixGH they will also match pictures with 
whole words. Follow the same steps as described above.  
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11. Filling in the missing letter 
 

Purpose 
To develop phonological awareness by completing 
short words 

 

Do: 
1. Let the learner name the picture 
2. Let the learner break the word in 
individual sounds 
3. Let the learner say and write the 
missing sound 
4. Let the learner again say the sounds 
5. Do this for all the pictures 

 

Observe: If No: 
1. Can the learner still remember the 
sounds that were learned? 

Recap the sounds that are forgotten 
with the help of the Key Words.  

2. Can the learner ‘hear’ the sounds 
in the words? 

Go back to Key Word and practice 
breaking words in sounds. Practice 
‘hearing sounds’ with other words.  

3. Can the learner write the letters? Test verbally if the learner is able to 
identify the missing sound. Let the 
learner point at the correct letter in 
the letter bar at the top of the page. 
Follow the recommendations in 
section 4. Tracing with pencil / pen. 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
Notes: 
11.1 You can use letter cards for learners who have difficulty writing the 
letters. 
11.2 Ensure that learners do not blindly copy the word from earlier pages in 
the book. Let them sound out all letters in the word.  
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12. Drawing 
 

Purpose 
Learners to demonstrate that they can correctly read a 
word. 

 
 

Do: 
1. Let the learner read the words aloud 
2. Let the learner draw the pictures 

 
 
 
 
Observe: If No: 
1. Can the learner read the words? Let the learner say the sounds. Recap 

any sounds that are forgotten with 
the help of the Key Words.  

2. Can the learner draw the picture? Ensure that the learner is able to 
read the words. Allow the learner to 
copy the picture from an earlier page 
of the book.  

3. Can the learner draw according to 
their age / level? 

Give additional exercises to draw 
simple shapes. Follow the 
recommendations in section 4. 
Tracing with pencil / pen. 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
 
Notes: 
12.1 Allow learners who have difficulty in drawing to move on with the next 
exercises in this book. Rather test reading abilities through a different means, 
for example by letting them match the word with a picture.  
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13. Writing words 
 

Purpose 
Learners to demonstrate that they can correctly write 
short words. 

 

 

Do: 
1. Let the learner name all the pictures 
2. Let the learner say the sounds of the 
first word 
3. Let the learner write the word 
4. Do this for all words 

 

Observe: If No: 
1. Can the learner break the words 
into sounds? 

Keep practicing. Recap any sounds 
that are forgotten with the help of the 
Key Words.  

2. Can the learner write the words? Ensure that the learner is able to 
connect the sound to the correct 
letter shape. Ask the learner to point 
at the correct letter in the letter bar at 
the top of the page. Follow the 
recommendations in section 4. 
Tracing with pencil / pen. 

Does the learner consistently have similar problems during other lessons? 
If yes: refer for specialist assessment. 
 

Notes: 
13.1 For learners who have difficulty writing you can use letter cards. In the 
meantime, give additional exercises to help the learner improve their writing 
abilities. 
13.2 Ensure that learners do not blindly copy the words from earlier pages in 
the book. Let them sound out all the letters in the words.  
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14. Dictation 
 

You can use the following words for dictation: 
 

d 
 

e 
1. ti 

m 
1. me 

l 
1. lip 

 2. ata 2. ampe 2. left 

 3. otie 3. ampa 3. leg 

 4. tene 4. anim 4. lamp 

 5. edin 5. adom 5. link 

a 
 

ᴐ 
1. tie 

f 
1. fa 

c 
1. cat 

 2. tᴐn 2. kofi 2. cap 

 3. edin 3. efie 3. cold 

 4. ᴐda 4. foro 4. cup 

 5. ᴐdan 5. afia 5. cell 

n 
1. da 

k 
1. koko 

ε 
1. frԐ 

j 
1. joy 

2. nan 2. kasa 2. ԐnnԐ 2. jump 

3. nana 3. akoo 3. Ԑpo 3. jug 

 4. kᴐ 4. Ԑnam 4. jet 

 5. sika 5. ԐfrԐ 5. jog 

o 
1. noa 

u 
1. su 

w 
1. wea 

z 
1. zip 

2. ano 2. dua 2. wᴐfa 2. zero 

3. nan 3. edu 3. owia 3. just 

4. nana 4. nsuo 4. dwom 4. last 

5. da 5. akua 5. ᴐwᴐ 5. land 

s 
1. aso 

b 
1. tie 

y 
1. yaa 

q 
1. quiz 

2. nsa 2. ebuo 2. yoma 2. zip 

3. nson 3. akua 3. yam 3. cell 

4. noa 4. ᴐbaa 4. yoo 4. zero 

5. ano 5. kube 5. yaw 5. comb 

i 
1. da 

r 
1. bra 

g 
1. ngo 

v 
1. van 

2. si 2. aba 2. gari 2. quiz 

3. ani 3. nsuo 3. agoo 3. zero 

4. asa 4. bisa 4. owia 4. zip 

5. ano 5. kasa 5. wᴐfa 5. jump 

t 
1. ta 

p 
1. pra 

h 
1. ehᴐ 

x 
1. box 

2. din 2. papa 2. ᴐha 2. fax 

3. toa 3. sapᴐ 3. aha 3. fix 

4. ataa 4. bepᴐ 4. huri 4. taxi 

5. nsia 5. bra 5. hunu 5. wax 
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